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Ogre Achiever

Believe in Yourself




“Never doubt that a small
group of citizens can
change the world. Indeed
it is the only thing that

ever has.” Margaret Mead




What are we working toward!
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In schools the status quo
persists!

Copyright 1997 Randy Glasbergen. www.glasbergen.com
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GLASBERGEN

“Why is it important for today’s kids to learn
algebra? Because I had to learn this junk in
school and now it’s your turn, that’s why!”
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Group Brainstorming?
What are three

biggest obstacles
to changing
schools
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and Relationships
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Rigor, Relevance and
Relationships
Clearly Important

How do we quantify?
How do we change?
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Subtie Differences




Rigor

Rigor refers to academic rigor, learning in
which students demonstrate a thorough, in-
depth mastery of challenging work by
developing cognitive skills through reflective
thought, analysis, problem solving, evaluation,
or creativity. Rigorous learning can occur at
any school grade and in any subject.




Relevance

Relevance refers to learning in which students apply
core knowledge, concepts, or skills to solve real-world
problems. Relevant learning is interdisciplinary and
contextual. Student work can range from routine to
complex at any school grade and in any subject.
Relevant learning is achieved, for example, through
authentic problems or tasks, simulation, service
learning, connecting concepts to current issues and
teaching others.




HEAT

eHigh Order Thinking

eEngaged Students
e Authenticity

eTechnology
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Rigor/Relevance Framework

Knowledge

—> Application
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Rigor/Relevance

Framework

1.Recall Knowle(I; ¢ I Knowledge of one
) @R

2.Comprehension
2.Application within discipline

3.Application across disciplines

4.Analysis h AR Mh. 4 ) o

" |47A5~1l z*ion to real world

5.Synthesis | C=j/_tz \le situations
T

6.Evaluation 5.Application to real world
unpredictable situations
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Depth of Knowledge - DOK

Recall and
Reproduction - Level 1

Skills & Concepts - Level 2
Strategic reasoning - Level 3
Extended reasoning - Level 4
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4. Extended Thinking
3. Strategic Thinking

2. Application of
Skills and Concept

1. Recall and
Reproduction
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Assimilation  Adaptation

A B

Routine Practical
Memorization Hands-on
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Four Quadrants of Learning
C D

R High Complex Challenging
Analytical Real World

A B

Routine Practical
Memorization Hands-on

Low High
RELEVANCE
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C D

Low High
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C D

Make and compare
diagrams of animal Design a zoo.
life cycles.

A B

Make daily Create a class book
observations of the about the animal
life cycle of a and plant life in local
selected species. rivers.
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English - Middle Level

C D

Write directions for
assembling a
product or carrying
out a procedure.

Analyze
commercials for
fact and opinion.

A B

Locate Assemble a
information in a product following
technical manual. written directions.

Low High
RELEVANCE
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C

Determine the axis
of symmetry for a
parabolic equation.
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Rigor/Relevance Framework

Math Middle Level - Geometry: Identify rotational symmetry
and distinguish between types of symmetry

C D

Determine the axis Program a robot to

of symmetry for a draw a square.
parabolic equation.

A B

Given a set of Find shapes/things
shapes, identify around you that
symmetries have symmetry

Low High
RELEVANCE




Rigor/Relevance Framework

Four Quadrants of Learning

RELEVANCE



What does

Quadrant D look
like?
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Student

Assessment




LIMP BIZKIT SANS
"XO%#" ON \TS LATEST
SINGLE 42 TIMES. IF
MTV PLAYS THE TUNE
I8 TIMES A DAY, HOW

MANY 13-YEAR-OLD BOXS

WILL BUY THE ALBUM

IN A 6-WEEK PERIOD?

[l / / A
N7

SUZIE BOUGHT 3 PARS
OF EARL JEANS AT $107
EACH AND 4 PAIRS OF GUESS
JEANS AT $78 EACH.
CALCULATE THE

JOANNY'S SCIENCE CLASS
FOR 4 WEEKS HAS BEEN
DEVOTED TO PRACTICE
DRILLS FOR THE STATE
READING EAAM. IF FE TAKES
PERCENTAGE CHANGE KBS 2 END- OF-GRADE TESTS OVER
IN HER PERSONAL NN 3 DAYS, HOW MANY DISNEY
POPULARITY FROM MY  VIDEOS WILL HE SEE IN CLASS M
MAY TO JUNE. DURING THE LAST 2 WEEKS B
OF SCHOOL? i
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Extended Response
Product
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K

N | Extended Response

0O Product

Performance

A %%

L

E

D | Multiple Choice Process

& Constructed Performance

E Response Product
Performance

APPLICATION
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Primary Assessments
Rigor/Relevance Framework

K Portfolio

N | Extended Response Product

O Product Performance

W Performance .

I Self Reflection

E

D | Multiple Choice Process

& Constructed Performance

E Response Product
Performance

APPLICATION

—



International Center for
Leadership in Education.

Activity

Assessment
Challenge
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Instructional

Strategies




International Center for Leadership in
Education, Inc.

Instructional Strategies:
How to Teach for Rigor and Relevance

“There are no best teaching
Strategies, only strategies that
are most appropriate for
expected level of rigor and
relevance’”
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What are examples of
students as ACTIVE

PRODUCERS with
technology?
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Chapters

1. Why Rigor and Relevance?
. 2. Rigor/Relevance
@ Framework
~ Using the 3. Planning Instruction
Rigor/Relevance 4. Designing Assessments

Framework 5. Interdisciplinary

for Plannin
g and .
Instruction Instruction

B — 6. Raising the Level of Rigor
TT— and Relevance

7. Suggestions for
Administrators

8. Professional Development
Activities
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Research on Engagement

Level of Student Engagement
Combination of :

e Preconditions

e Pedagogy
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My Voice Student Survey Data

Question

Teachers care about my problems and feelings

Teachers respect students

Students respect each other

I give up when school work is difficult (negative)

I put forth my best effort in school

Teachers make school and exciting place to learn

School is boring (negative)

Students are supportive of one another




Student Engagement -

Creating a Culture of
emic Achievement

Acad

lnternationa

I Center for
Leadership i

n Education

e _




Research on Engagement

Level of Student Engagement
Combination of :

e Preconditions

ePedagogy




Engagement-based
Teaching and Learning

Pre-Conditions

@ Relationships
B Guiding Principles

I Rewards/Grading
System

I Student Habits
B Fundamental Skills




Engagement-based
Teaching and Learning

Pre-Conditions Pedagogy
@ Relationships
B Guiding Principles

I Rewards/Grading
System

I Student Habits
B Fundamental Skills




Engagement-based
Teaching and Learning

Pre-Conditions Pedagogy

@ Relationships @ Design for RR
B Guiding Principles

I Rewards/Grading
System

I Student Habits
B Fundamental Skills




Engagement-based
Teaching and Learning

Pre-Conditions Pedagogy

@ Relationships @ Design for RR
B Guiding Principles B Active Learning

Strategies

I Rewards/Grading
System

I Student Habits
B Fundamental Skills




Engagement-based
Teaching and Learning

Pre-Conditions Pedagogy

@ Relationships @ Design for RR
B Guiding Principles B Active Learning

Strategies

I Rewards/Grading
System B Personalized
I Student Habits

B Fundamental Skills




Engagement-based
Teaching and Learning

Pre-Conditions

@ Relationships
B Guiding Principles

I Rewards/Grading
System

I Student Habits
B Fundamental Skills

Pedagogy

@ Design for RR

B Active Learning
Strategies

B Personalized

B Literacy-focus




Engagement-based
Teaching and Learning

Pre-Conditions

@ Relationships
B Guiding Principles

I Rewards/Grading
System

I Student Habits
B Fundamental Skills

Pedagogy

@ Design for RR

B Active Learning
Strategies

B Personalized
B Literacy-focus

B Environment




Active Learning Strategies

Brainstorming Presentations/
exhibitions

Problem-based
learning

Project design
Research
Simulation/role playing

Community service
Compare and contrast
Cooperative learning
Creative arts

Games

Group discussion
Inquiry

Instructional
technology

Socratic seminar

Total physical
response

Hternsmib Work-based learning




Made to Stick
by Chip and Dan Heath




@ Six Principles

e Simplicity
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eConcreteness
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e Emotions

e Stories
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International Center for
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Activity

Grading as an
Obstacle

page 24




What is a grade and

what does 1t mean?

e | got a “C”, what does that mean?

e Does it mean:
— | am smart but just lazy?
— | am a little slow but worked real hard?

— | am smart, worked hard, but did not have all the skills
| needed to achieve mastery?

— | was quiet, cute, or not a trouble maker?

— | am ready to take the next higher level class?




@ What does a grade mean
to:

oA student

®A parent

oA teacher

oA Principal




Practices that inhibit
learning

¢ Inconsistent grading scales

¢ Pattern of assign, grade, teach
¢ Grading first efforts

¢ Inconsistent grading criteria

¢ Over-use of zero grades




Rigor/Relevance Framework

C D

Low High
RELEVANCE




Rigor/Relevance Framework

High

RELEVANCE



Rigor/Relevance Framework

A B

Right Right
Answer Procedure

High

RELEVANCE



Rigor/Relevance Framework

C

Rational
Answer

A B

Right Right
Answer Procedure

High

RELEVANCE



Rigor/Relevance Framework

C D

Rational Right
Answer Questions

A B

Right Right
Answer Procedure

High

RELEVANCE



Rigor/Relevance Framework
Grading

C D

Rational Right
Answer Questions

A B

Right Right
Answer Procedure

High

RELEVANCE



Rigor/Relevance Framework

il b

A B

Low High
RELEVANCE




Rigor/Relevance Framework

C

B

Low High
RELEVANCE




Increasing Rigor and
Relevance

¢ Rubrics
e Reading

¢ Reflective

Thought

e Revision

¢ Research

e Resilience

e Relationships
e Reschedule

e Rejuvenation

¢ Rewards




Rigor, Relevance
and Relationships

in the 21st
Century
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Lovers never send
form letters.
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